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Abstract: To prevent and reduce the spread of the Covid-19 virus, the Indonesian government tasks
education intuitions including higher education to implement teaching and learning in distance
form. The sudden shifting of traditional class to full online cause anxiety for lecturers since they
have a different personal and professional background. This research objects to find the existence
of teaching anxiety and the source of anxiety suffered by English lecturers. This is a qualitative
descriptive study that involved five English Education lectures of Sekolah Tinggi Keguruan dan
Ilmu Pendidikan Media Nusantara Citra.  Semi structured interview is implemented to collect
data. The finding shows that all five lecturers experience online teaching anxiety. The Source of
anxiety comes from the language proficiency, facility and resource, pedagogical competence,
supervision, workload, and students’ factor. Further study related to online teaching anxiety is
necessary to conduct since a study on this field is still limited.

1. INTRODUCTION

Indonesian Ministry of Education and
Culture released that by September 2020 as
many 98% of higher education institutions have
been conducting online or e-learning due to the
COVID-19 pandemic. In November 2020 a join
decree from four ministries was issued. One
important point of the decree is about
institutions’ authority whether 2021 they will
keep conducting distance learning or back to
face to face classroom meeting as they did
before Covid-19 emerging. A study in a private
university reveals that the university is not well
prepared on facing online learning (Rahiem,
2020) . The curriculum is still designed for
conventional learning, students are not able to
learn independently, and limited access to high-
quality material. On the other hand, the
different result showing that online teaching
and learning have been conducted in
accordance to standard, lecturer carries to the
class creatively and innovatively (Giatman et
al., 2020).

Anxiety is someone’s reaction from fear
and threat that includes physiological effects,
unpleasant feelings, cognitive distractions, and
avoidant behaviours. The level of educators’
anxiety will occur when they find difficulties in
teaching (Hiver, 2016). This relates to the fact
that the teaching profession is regarded as a
stressful profession with a heavy workload,
time constraints, administrative duty, students,
parents, and college relationship management,
innovation and change, an emotion controlling
(Mercer, 2020). In an emergency due to Covid-
19, teachers, and lecturers have to do more
effort not only to plan, design, develop,
conduct, and evaluate students learning but also
master technological tools they use for online
teaching. The demand and additional
responsibility to conduct online learning in
pandemic time can trigger anxiety.

Sources of teaching anxiety come from
several factors such as teachers’ personality
aspects, language skills, language proficiency,
fear of evaluation either as English speaker or
educator, lack of technical skill, and teaching
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demotivation (Aydin, 2016). (Merce another
research indicates that for non-native English
teachers, language anxiety is emotions as the
result of their low language skills (Mercer,
2018). Interpersonal relation, employment
structure, language knowledge and
proficiencies, resource and facilities are also
factors cause teaching anxiety (Aslrasouli &
Vahid, 2014a) Classroom management, time
management, lesson planning, evaluation, and
language fluency are factors recognized as the
sources of teaching anxiety (. The list of
anxiety sources proposed by Bilali & Tarusha (
2015) is lesson planning, ability to analyse
learning problems, class management,
assessment from the learner, and public
speaking. Aydin & Ustuk (2020) add that
teaching anxiety does not only come from
language skills but also students’ interest,
supervision, gender, age, teaching experience,
and type of school. All those factors triggering
anxiety happen in a conventional class where
students and English instructors physically meet
and interact in the classroom.

The sudden are demanded to use new
methods and utilize technology may cause
anxiety.  The anxiety that occurs when lecturers
or teachers use technology is called techno-
anxiety. It is unpleasant and discomfort
psychological activation because of the use of
technology (Salanova et al., 2013). Computer
anxiety is strongly related to someone’s
computer skills and technology acceptance
(Ekizoglu & Ozcinar, 2010). Moreover
Setyarini (2018) reveals a fact that Indonesian
teachers experience various levels and different
symptoms of anxiety. Anxiety is trigger by
factors such as social, psychological,
technological ability, and technical matters.
Other scholar mentions that age, computer
usage frequency, computer experience,
neuroticism, and acceptance are variable that
affect computer anxiety (Rafiu Olatoye, 2011).
(Tsai & Tsai, 2003) find that meta-cognitive
skills and computer achievement have a
significant correlation with computer anxiety
levels.

At the beginning of COVID's emergence,
in March 2020 English Education Program of
Sekolah Tinggi Keguruan dan Ilmu Pendidikan
Media Nusantara Citra started to conduct online
learning. Online learning is still implemented

until the end of 2020 while waiting for
institution policy whether online learning will
be continued or shifted to face to face teaching
and learning in the classroom. All lecturers
must be ready with those two possibilities. If
online learning must go on, the quality of
teaching and learning must be improved.
Studies on anxiety in language teaching have
been realized as a significant subject to conduct.
Surprisingly most scholars focus their study on
student’s anxiety. The success of the online
class is influenced not only by the student but
also lecturers’ factors, therefore study on
teaching anxiety is important to carry out.
Moreover, only limited scholars focus on online
teaching anxiety related to the current situation
due to COVID-19.

Term English instructor, teacher, and
lecturer use alternately to refer to a person who
teaches English as Foreign Language. By
conducting this study, researchers are
attempting to find out if lecturers experience
anxiety during online teaching and what factors
cause their anxiety. This study objects to find
lecturers’ anxiety on online learning. Hopefully,
the result can be used by the institution to help
lecturers dealing with their anxiety and finally
online learning quality can be fostered.

2. METHOD

This qualitative study aims at describing
the exitance of online teaching and source
factors that cause online teaching anxiety
among lecturers of English Education Program
in Sekolah Tinggi Keguruan dan Ilmu
Pendidikan Media Nusantara Citra. This
research involves five English lecturers that
have been implementing online teaching for
more than six months due to COVID-19.  They
are one man and four women English lecturers
under five years’ experience in teaching in
Sekolah Keguruan dan Ilmu Pendidikan Media
Nusantara Citra.

Those five lecturers are identified as L1,
L2, L3, L4, and L5.  The qualitative method is
employing to produce descriptive data. This is
in line with the concept of the qualitative
method viewed by Lambert & Lambert (2013)
that the qualitative method is a tool to
summarize person or group behaviour. A semi-
structured interview is conducted to obtain in-
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depth information from respondents. Interview
questions with seven question items are
prepared. The interview in conducted virtually
and being recorded by researcher. The
interview is conducted to detect the existence of
lecturers’ anxiety in online teaching as well as
the source of lecturers’ anxiety in online
teaching. Transcription is also composed by
research to keep the originality of interview.
After data gathering is complete, researchers
then organized, transcript, describe and
conclude the results as the finding of the study.

3. RESULT AND DISCUSSION

Based on an online interview with five
English Lecturers of Sekolah Tinggi Keguruan
dan Ilmu Pendidikan Media Nusantara Citra, it
is concluded that they suffer from anxiety on
online teaching. The answers from five
lecturers indicate that they feel nervous,
insecure, discomfort and worry about their
online class.  When a question about how their
feelings about online teaching are given, they
answer in various ways as is written in the
following excerpts

Table 1: The existence of anxiety.

Name Excerpts
L1 I feel nervous while teaching online

because this is the first time during
my career to conducting full online
teaching.

L2 Because I cannot directly control
students just like I do in the
classroom, I feel worried that my
online teaching isn’t run well as I
plan.

L3 Online teaching is exhausting. I’m
stress when I think about online
teaching. I hope the COVID pandemic
ends soon, therefore we can teach on
campus

L4 I feel the online class is more
complicated to conduct. I’m afraid
that my teaching will not be effective

L5 I am worried that I cannot teach
maximally and effectively on online
classes. But I try my best to from the
beginning till the end of the semester.

In the next part of the interview, the researcher
finds that sources of lecturers’ anxiety do not
only from the lecturers’ internal factors but also

from external factors such as students, facilities
to teach, supervision, and workload. Every
factor that caused online anxiety will be
described in the following part.

3.1 Language Proficiency

English speakers to be called proficient
when they understand the language, express
ideas clearly in spoken and written form, and
communicate with other speakers comfortably.
Accuracy, fluency, complexity, appropriacy,
and capacity are five performance indicators to
assess English speakers’ language proficiency
(Richard, 2012). Language proficiency as the
source of teaching anxiety is found in L1 as it is
shown in the excerpt:
Table 2: Language proficiency as anxiety source.
Name Excerpts
L1 Sometimes I am afraid of making any

language mistakes in online class then
students directly correct my mistake.
With my ability on communicating in
English, I also afraid that my students
do not understand my explanation.

Language proficiency as the source of
teaching anxiety has been found by previous
scholars .The current study conducted by
Pasaribu (2018) reveals that the source of
anxiety is related to mastery of vocabulary and
grammar.  English Language instructors have a
responsibility to transfer knowledge about the
language and culture of the target language. In
the English Education Program of Sekolah
Tinggi Keguruan dan Ilmu Pendidikan Media
Nusantara Citra, lectures use English for
teaching and learning instruction.

Using English as a target language in
teaching is beneficial for students to gain more
proper skills. In English class, non-native
English instructor must be a good role model
for their students for non-native ESL or EFL
instructor, teaching can be hard if they have
problem with language proficiency.

3.2 Facility and Resource

Facilities and resources Unproper
condition of the classroom is identified as the
source of teaching anxiety in conventional
teaching and learning (Aslrasouli & Vahid,
2014b). A small class with too many students,
for example, will make both students and
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lecturers uncomfortable with this situation.
Class activity will be limited because of limited
space. The availability of air conditioners, the
comfortable sheet, and table, the lack of books
or other teaching resources may cause teaching
anxiety.  In online learning where teaching and
learning are conducted in distance, facilities,
and resources anxiety comes from the
technology that supports teaching such as a
computer, internet connection, and teaching
platform. Although lecturers have proper
technological skills, the institutions do not
support them with proper technology tools.

The lack of facilities to support e-learning
is not the only challenge for students but also
lecturers. Research conducted by Lestiyanawati
& Widyantoro (2020) reveals that one big
problem in carrying online teaching during
COVID-19 in university is related to facilities.
To deal with this problem lecturers must
survive by implement strategies to keep online
learning working effectively as they expected.
The other factor in this part is related to
teaching resources as the sources of teaching
anxiety (Aslrasouli & Vahid, 2014b). Online
learning resources commonly used by lecturers
such as e-book, videos, journals, and audio that
support the success of online learning have to
be considered as important factors too. The
lecturer may not ready with the limited amount
of teaching resources and trigger anxiety.  The
excerpt indicates how L5 expresses anxiety
related to facility and resources for teaching.

Table 3: Facility and resource as anxiety source.

Name Excerpts
L5 I have no problem with the computer

and internet connection for online
class, but I am not supported by a
comfortable room to meet students
virtually, my home and environment
are too noisy for virtual meeting, so it
makes me worry.

3.3 Pedagogical Competence

Pedagogical competence Bilali & Tarusha
(2015) found that instructors’ confidence, the
ability to plan, the ability to control the class,
the ability to master teaching content, public
speaking as the sources of teaching anxiety
from a pedagogical view. The ability to employ
the information and communication technology

for learning is mentioned by the Ministry of
education and culture as pedagogical
competence must be equipped by teachers and
lecturers. In the online class, technological skill
is demanded since technology is involved in
teaching and learning, therefore computer or
techno-anxiety is involved.

Table 4: Pedagogical competence as anxiety source

Name Excerpts
L2 I feel unconfident with my ability to

manage and control the classroom
because my students and I do not
meet directly. It is also hard to get
them to work in group as I usually do
in a conventional class.

L3 Teaching online is hard for me
because I must use interesting
methods and material. I am afraid my
students will be bored if I use the
usual method and material. Therefore,
I work hard to create a joyful class.

L5 Sometimes I found a problem in
working with an online learning
platform. To solve it I always need IT
staff helps. I am sorry I cannot handle
it by myself

The ability to manage class, find
interesting material, implement the interesting
method and deal with technology are the
sources of teaching anxiety experienced by
three lecturers of Sekolah Tinggi Keguruan dan
Ilmu Pendidikan Media Nusantara Citra. It is
recognized that Indonesian instructor suffers
techno anxiety (Setyarini, 2018). Other research
related to technology readiness shows that
although Indonesian teacher is ready to
implement technology for online teaching, their
skill is needed to be improved (Pusparini et al.,
2018). The readiness is supported by
instructors’ ability to operate a computer, utilize
the internet, and running social media.  This is
the excerpt showing the pedagogical factors that
cause teaching anxiety for lecturers.

3.4 Supervision

Anxiety caused by being supervised does
not only happen to the inexperienced instructor
but also experienced ones. Anxiety to be
supervised is founded by (Aydin & Ustuk,
2020) on his research that involved 156 English
Foreign Language instructors working in
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various countries. The result of the interviews
show that one lecturer suffers from anxiety due
to supervision:

Table 5: Supervision as anxiety source.

Name Excerpts
L1 Teaching online makes me scared, but

what I’m afraid of more is teaching
and being supervised. I mean when a
supervisor or senior lecture sign in to
my class then join the class I teach. I
feel so nervous until I forget what I
have to do and what I want to talk to.

In Sekolah Tinggi Keguruan dan Ilmu
Pendidikan Media Nusantara Citra supervision
is conducted by the head of the department,
academic staff, and students. Head of
department and academic staff will conduct
daily supervision to online learning conducted
by lecturers. The syllabus, teaching material,
discussion, and assignment are being
controlled.  While students supervised and
assess lectures performance at the end of the
semester to determine lecturers’ score on the
annual report.

3.5 Workload

The workload is the total amount of task
must be done in a certain period. Lectures as the
component of higher education institutions have
responsibility for implementing the three main
responsibilities called Tri Dharma that consist
of teaching, research, and community service.
This heavy workload triggers anxiety in five
lecturers as it is shown in these excerpts:

Table 6: Workload as anxiety source.

Name Excerpts
L1 I have to give assignments and

feedback on a subject I teach every
week. Sometimes I cannot handle
this because feedback must be sent to
students personally. The situation is
different from giving feedback in a
conventional class. I can give
feedback in a spoken form that does
not take time as it does in written
form.

L2 Conducting online teaching takes
double time. After the virtual class
finishes, I still accept students’ texts
asking me for more explanation about

the material. Meanwhile, I have to do
other works like assessment and
administration. This is frustrating.

L3 I spend more too much time finding
interesting material for students to
keep them interested and motivated to
join my class. When I am too focus on
one subject then I am overwhelmed
with the other.

L4 I don’t know why I feel online
learning takes more time. I lose the
balance of professional and personal
work-life during online learning
because I have to reply to students’
discussions even in the evening.

L5 I am overwhelmed with planning and
giving feedback on online learning. I
spend much time to plan the class
because I want my class to be as
effective as possible. I also prefer to
give written personal feedback to
students. Both activities sometimes
make me forget that I have another
task to do.

The result about workload as the source of
anxiety is in line with a study on lecturers in
Indonesia and Malaysia conducted by Safaria,
2013). Her study shows that lecturers in both
countries battle with the heavy workload that
causes stress. For effective teaching and
learning, the university has to make sure that
teaching and learning are enjoyable. Stress and
workload must be minimized since both have a
significant effect on work productivity
(Tentama et al., 2019).

3.6 Students Factor

Based on the interview, it is concluded that
the student's factor triggers teaching anxiety on
three lecturers of Sekolah Tinggi Keguruan dan
Ilmu Pendidikan Media Nusantara Citra it is
seen in these excerpts. The factors are students’
internet connection, motivation, and interest.

Table 7: Students Factor as anxiety source.

Name Excerpts
L2 What I worry most about my students

is when I have to meet them
virtually, but their internet
connection does not support them

L4 I am afraid that students missed my
online class because they demotivate
with online class
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L5 Although I have prepared interesting
methods and material, I’m afraid that
my students are not interested in the
material.

Students of Sekolah Tinggi Keguruan dan Ilmu
Pendidikan C comes from different
background. Some of them are supported with
factors that make them ready for fully online
learning. On the other hand, some find a
challenge that hinders them to join the class.
That is why teacher worrying on students factor
really make sense. Students' interest that
worrying teachers is also found by Aydin &
Ustuk (2020). On their study on 156 English
instructors, they found that the teachers suffer
from moderate anxiety because of students’
interest.

4. CONCLUSIONS

This study is conducted to seek the
existence of anxiety suffered by English
lecturers of Sekolah Tinggi Keguruan dan Ilmu
Pendidikan Media Nusantara Citra during
online learning on COVID-19 Pandemic as well
the source of anxiety they suffer from. Based on
the result of the interview researchers draw
some conclusions. The first conclusion is that
five English lectures involved in this research
suffer from anxiety on their online teaching.
The second conclusion is the sources of
teaching anxiety suffered by those five
lecturers, mainly come from six various factors.
Workload as the source of online teaching
anxiety that experienced by five lecturers,
students’ factors experienced by three lecturers,
pedagogical competence suffered by three
lecturers, language proficiency, supervision,
and teaching facilities and resources that each
experience by one lecturer.

Realizing that a lecturer is one of the
success keys to online teaching, the teacher has
to set a strategy to reduce teaching anxiety. The
institution also needs to support the lecturers by
developing the lecturer’s language and
pedagogical competence, considering lecturers'
workload, and examining student’s readiness
for online learning. Hopefully, the finding of
this research can be used by an institution or
other scholars as the base to conduct further
research related to online teaching anxiety.
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